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COURSE OVERVIEW

This two-term course is designed to familiarize students who have little or no experience in conducting qualitative research with the perspectives, methods, and techniques of its practitioners. The course covers both the theoretical foundations of qualitative inquiry and the primary methods of data collection and analysis. Student fieldwork projects, carried out concurrently with classroom lectures and activities, are a central part of the course, and may be conducted independently or in small groups. 

The course sessions, which are outlined in the accompanying syllabus, tack back and forth between the presentation of theoretical concepts relevant to the design, implementation, and analysis of qualitative research and the development of practical research skills. These two parallel threads – the theoretical and the methodological - will ideally be woven together in classroom discussions and in the conduct of students’ fieldwork projects.  Prospective students should note that this course requires significant time spent outside of class, making arrangements for your research project, and collecting and analyzing data.
Prerequisites:
Satisfactory completion of Qualitative Research I (224.690) is required for registration for Qualitative Research II (224.691). 

Grading:
This course has no examinations.  Students will be graded on the basis of research exercises and writing assignments and a final written report.  A grade will be assigned at the end of each term.

Readings:

Readings for the course are available in a course packet and on reserve in the Lillianfeld Library (Rm ). In addition, students are required to purchase the following texts:

Crotty, M. (1998). The Foundations of Social Research: Meaning and Perspective in the Research Process. London: Sage Publications.



Bernard, H.R. (2000).
Social Research Methods: Qualitative and Quantitative Approaches. London: Sage Publications.


Weller, S.C., and Romney, A.K. (1988). Systematic Data Collection. London: Sage Publications.

Class Format:

Lecture

Roughly the first hour of each class period will be devoted to presentation by the instructor and discussion in class.  Students are expected to have completed the reading assignments prior to arrival in class.  

In-Class Laboratory Exercises/Discussion

The second hour of each class session will sometimes involve some type of laboratory exercise, where students practice the qualitative research method(s) or analysis approach described in the first hour of the session. The second hour of class may also be devoted to a discussion of the assigned readings.  

In-Class Work Time

The third hour of class will most often be devoted to working on your class research project. The instructors and teaching assistant will be present at this time to assist students.

Handouts:
In some classes, handouts are given out (i.e., examples of interviews, observations, complex tables, etc.).  If you miss a class, the TA will have extra copies of each handout and will be able to provide them to you during the next class period.

Assignments:
Students will be required to turn in a series of written research exercises, conducted outside of class.  These will be based on material presented in class, discussed in readings, and practiced during laboratory exercises.  If students choose to work as part of a team, some of the exercises will be turned in once for the entire team, others are individual.  The research exercises are:

3rd Quarter

1. Developing your research questions/Interview guide (Due: January 30) - 5 points (TEAM)

2. Memo assignment: Reflexivity (Due: February 11) – 15 points (INDIVIDUAL)

3. In-Depth Interviewing I (Due: February 18)  - 25 points (INDIVIDUAL)

4. Memo assignment: Purposeful sampling (Due: February 25) – 15 points (INDIVIDUAL)

5. In-Depth Interviewing II (Due: March 6) - 25 points (INDIVIDUAL)

6. Memo assignment:  Enhancing the quality of one’s data (Due: March 13) – 15 points (INDIVIDUAL)

4th Quarter

Assignments and due dates will be finalized later.  At a minimum we anticipate the following assignments:

       
Methods Option I: Open (INDIVIDUAL)


Data Analysis:  Narrative and Textual Approaches (INDIVIDUAL)


Project Report (TEAM)

Assignment sheets describing the Qualitative Research I exercises are included at the end of this document; others will be distributed in class.  Completed assignments should be turned in type-written.  Where applicable, answers to specific questions should be individually numbered and separated from each other.  It is your responsibility to check your assignments carefully before turning them in to make sure they are complete and all questions have been answered.  

Your raw data (expanded fieldnotes, data collection sheets) should be included with your assignments 3 and 5, but do not need to be typed.  Research exercises should be handed in at the beginning of the class session on the day they are due, or may be turned in to Joel Gittelsohn’s (3rd quarter) or Lori Leonard’s (4th quarter) mailbox.


COURSE SYLLABUS QUALITATIVE RESEARCH 1
CLASS 1:
Course Mechanics 

What is “Qualitative” Research?: Paradigms and Methods of Inquiry 





January 23 (Leonard/Gittelsohn)

In addition to providing an overall introduction to this two-term course on qualitative research, we will provide an overview of the epistemological foundations as well as the theoretical perspectives and methodologies that underlie the use of qualitative data collection methods. In this class session we will discuss some of the most important differences between research paradigms that rely heavily on the use of quantitative data collection methods and those that rely primarily on qualitative data collection methods. 

Required Readings:

Crotty, M. (1998). The foundations of social research: Meaning and perspective in the research process (Chapter 1: Introduction: The research process, pp. 1-17). Thousand Oaks, CA: Sage Publications.

In-Class Exercise: 

Developing a Research Topic

CLASS 2: 
In-Depth Interviewing



What are Key Informants? Types of Interviewing; Writing Formats



January 28 (Gittelsohn)

In-depth or unstructured interviewing is the primary means of data collection in qualitative research.  We will devote several sessions to covering this method.  In this introductory session, we will consider different types of informants and respondents in qualitative research.  Attention will be paid to interview comportment: rapport-building, body language, privacy, cultural issues.  We will introduce some of the basic “how to’s” of in-depth interviewing, such as probing, avoiding leading questions.

Required Readings:

Bernard, H.R. (1994). Research Methods in Anthropology:  Qualitative and Quantitative Approaches, pp. 165-179. 


Bernard, H.R. (2000).
Social Research Methods: Qualitative and Quantitative Approaches. London: Sage Publications. pp. 189-225.



Spradley, J.P. (1979). The Ethnographic Interview.  Harcourt Brace Jovanovich College Publishers, Fort Worth,  pp. 25-54.

In-Class Exercise: 

Demonstration of an in-depth interview (short)

Finalize Teams and Topics; Developing an In-depth Interview Guide

CLASS 3: 
The Concept of ‘Emergent’ Design and the Formulation of Research 


Questions for a Qualitative Inquiry 







January 30 (Leonard)

Studies that rely heavily on the collection of qualitative data are generally characterized by what is called an ‘emergent’ design, in which many aspects of the proposed research evolve as data collection progresses. In this session we will discuss the elements of a research study that should be specified from the outset and the elements that ‘emerge’ or develop as data are collected. Students will continue to develop their fieldwork projects for the class and to articulate their initial research questions. 

Required Readings:
Lincoln, Y.S., & Guba, E.G. (1985). Designing a naturalistic inquiry (Chapter 9). Naturalistic inquiry, Newbury Park, CA: Sage Publications, pp. 221-249.

Morse, J.M. (1994). Designing funded qualitative research. In N.K. Denzin and Y.S. Lincoln (Eds.), Handbook of qualitative research Thousand Oaks, CA: Sage Publications, pp. 220-228.

Morse, J.M. (2000) Follow your nose.  Qualitative Health Research, 10, 579-580.

In-Class Exercise (unless run out of time)

Demonstration of an In-depth Interview (long)

DUE:  Developing your research questions/Interview guide – 5 points (TEAM)

CLASS 4: 
Reflexivity, the Researcher as Instrument, and the Use of Fieldnotes




February 4 (Leonard)

Reflexivity refers to an awareness of self - in this instance, as it relates to the research process. In qualitative studies, the investigator, rather than a questionnaire or survey form, is the research instrument. As a result, reflexivity is important to cultivate, and personal reflections on the research exercise are important to document; this is usually done in fieldnotes or in the form of a journal.  We will review the purpose, content, format, management, and uses of fieldnotes. Students will keep their own fieldnotes as part of this course, and should know enough about fieldnotes by the end of this session to begin writing them. 

Required Readings:
Tranel, D.D. (1981) A Lesson from the Physicist. The Personnel and Guidance Journal. 59, 425-429.

Ellingson, L.L. (1998). “Then you know how I feel”: Empathy, identification, and reflexivity in fieldwork. Qualitative Inquiry, 4, 492-514.

Banister E.M. (1999). Evolving Reflexivity: Negotiating Meaning of Women’s Midlife Experience.  Qualitative Inquiry, 5, 3-23.

Bogdan, R.C., & Bilken, S.K. (1992). Qualitative research for education: An introduction to theory and methods (Chapter 4: Qualitative data, pp. 106-131). Boston: Allyn and Bacon.

CLASS 5: 
Unstructured Interviewing (Continued)



Interviewing Techniques



February 6 (Gittelsohn)

This session will continue our attention on in-depth or unstructured interviewing.  Here we go deeper into technique and relationship.  What happens in a second interview with the same informant; how to follow-up on points made earlier.  How different theories inform the conduct of an unstructured interview.   We will also discuss some of the nuts and bolts of in-depth interviewing: note-taking and recording, different ways of taking notes, when is tape recording useful, transcribing, translation and the use of translators

Required Readings:

Bernard, H.R. (1994). Research Methods in Anthropology:  Qualitative and Quantitative Approaches,  pp. 180-207.

Spradley, J.P. (1979). The Ethnographic Interview.  Harcourt Brace Jovanovich College Publishers, Fort Worth pp. 55-68.

In-Class Exercise:   

Students practice in-depth interviewing

CLASS 6: 
Purposeful Sampling in Qualitative Research





February 11 (Leonard)

When collecting qualitative data, researchers often make use of purposive or purposeful sampling. We will discuss this concept as well as a number of purposive sampling strategies that you might use in your research. We will also examine perspectives on the concept of generalizability - one of the primary justifications for the use of random sampling in more quantitatively oriented studies. 

Required Readings:
Morse, J. (1998). What’s wrong with random selection? Qualitative Health Research, 8, 733-735.

Patton, M.Q. (1990). Qualitative evaluation and research methods (Chapter 5: Designing qualitative studies, pp. 169-186). Newbury Park, CA: Sage Publications.

Morse, J. (1999). Qualitative generalizability. Qualitative Health Research, 9, 5-6.

Lincoln, Y.S., & Guba, E.G. (1985). Naturalistic inquiry (Chapter 5: The only generalization is: There is no generalization, (pp. 110-128). Newbury Park, CA: Sage Publications. 

DUE:  Memo assignment:  Reflexivity – 15 points (Individual)

CLASS 7: 
Interviewing for Biographical, Life History, and Other Forms of Narrative Research and the Use of Documents as Data Sources 

February 13 (Leonard)

Interviewing for the purpose of generating narratives – or stories – will be the focus of this class session.  We will discuss different types of narratives of possible interest to public health researchers and ways of eliciting them. More in-depth discussions of the analysis of narrative data will be held later in the course. 

Required Readings:

Riessman, C.K. (1993). Narrative analysis (Chapter 1). In Qualitative Research Methods Vol 30 Sage Publications: Newbury Park, (pp 1-25).

Mishler, E. (1986).  Standard Practice (Chapter 1). In Research Interviewing: Context and Narrative, Harvard University Press: Cambridge, MA (pp 9-34).

CLASS 8: 
Integrating Data Collection and Data Analysis







Introduction to Coding
Identifying Cultural Domains In Interview Texts



February 18 (Gittelsohn)

When conducting qualitative research, data collection and analysis are simultaneous processes; analysis begins long before data collection is complete. In this session we will discuss how to conduct preliminary analyses, or analyses in the field, and how insights from the ongoing analysis of qualitative data are used to adjust and refine the further collection of data.  Particular attention will be paid to the use of coding as a form of preliminary analysis, and to the identification of cultural domains, an approach used by cultural anthropologists.

Required Readings:
Miles, M.B.and Huberman, A.M. (1994) Early Steps in Analysis, (Chapter 4).  In Qualitative Data Analysis: An expanded sourcebook, Second edition.  Sage Publications: Thousand Oaks, pp. 50-89.

Morse, J. (1999). Myth 19: Qualitative inquiry is not systematic. Qualitative Health Research, 9, 573-574.

Spradley, J.P. (1979). The Ethnographic Interview.  Harcourt Brace Jovanovich College Publishers, Fort Worth. pp. 92-119.

In-Class Exercise: 

Developing a Coding Scheme
DUE:  In-Depth Interviewing I – 25 points (Individual)

CLASS 9: 
Data Quality: Which Criteria To Use? 







February 20 (Leonard)

In this session we will focus on constructs used by researchers from within the qualitative traditions in talking about the quality of their data. The terms reliability and validity, commonly used in quantitative studies, frequently have somewhat altered meanings when applied to the collection of qualitative data.  The alternative construct of ‘trustworthiness’ and its applications will be covered, as will other, more recent, formulations. 

Required Readings:

Miles, M.B. and Huberman, A.M. (1994). Making good sense: Drawing and verifying conclusions (Chapter 10).  Qualitative data analysis An expanded sourcebook, second edition., Sage Publications: Thousand Oaks, CA, pp. 277-280.

Required reading for 2/20 cont.
Sandelowski, M. (1995). On the aesthetics of qualitative research. IMAGE: Journal of Nursing Scholarship, 27, 205-209.

Seale C., (1999).  Guiding Ideals (Chapter 4). In The Quality of Qualitative Research. Sage Publications, London, pp 32-50. 

CLASS 10: 
Participant Observation and Scripting Observations



February 25 (Gittelsohn)

Participant observation is one of the hallmark activities of sociocultural anthropologists.  Engagement, rapport-building and understanding of complex cultural contexts are thought to be enhanced by this method. Objectivity, subjectivity and the ‘perils’ of ‘going native’ will be addressed.  Different forms or levels of participation will be discussed.

Required Readings:
Bernard, H.R. (2000).
Social Research Methods: Qualitative and Quantitative Approaches. London: Sage Publications, pp. 317-341, 365-369.

In-Class Exercise:  

Practice Observation of a Videotape

DUE:  Memo Assignment:  Purposeful Sampling – 15 points (Individual)

CLASS 11: 
Focus Groups and Other Group Methods



February 27 (Gittelsohn)

Focus groups have become virtually synonymous with qualitative research in many circles.  We discuss the (limited) situations where focus groups are indicated.  Differences between focus groups and other forms of group interviewing.  Development of focus group discussion guides: What they are, how to formulate topics or questions.  Conducting a focus group (sampling, role of the moderator, recorder, format and flow of a focus group).

Required Readings:

Bernard, H.R. (2000).
Social Research Methods: Qualitative and Quantitative Approaches. London: Sage Publications, pp. 207-211.

Carey, M.A.  (1994).  The group effect in focus groups: planning, implementing, and interpreting focus group research.  In Critical issues in qualitative research methods.  Morse, J.M. (ed.).  Sage Publications: Thousand Oaks, CA. pp. 225-241.

CLASS 12: 
Focus Groups (Continued)



March 4 (Gittelsohn)

Continued discussion of when to use focus groups versus other qualitative methods.  Discussion of additional techniques that may be employed in the context of focus groups, including photo projection methods.

Required Readings:

Helitzer-Allen, D. (1994) Obtaining Sensitive Information: The Need for More than Focus Groups, Reproductive Health Matters, 3: 75-82.
Kitzinger, J. (1994). The methodology of focus groups: The importance of interaction between research participants. Sociology of Heath and Illness 16(1): 103-121.
In-Class Exercise:  

Focus Group Sessions in Class

CLASS 13: 
Triangulation, Member Checking, and Other Strategies for 

Enhancing Data Quality

March 6 (Leonard)

In this session, we will discuss various strategies that can be used to enhance the quality of one’s data and interpretations.  Strategies to be covered include triangulation, member checking and auditing.   

Required Readings:

Bloor, M.J. (1983). Notes on member validation. In R.M. Emerson (Ed.), Contemporary field research (pp. 156-172). Boston: Little, Brown and Company.

Seale C., (1999).  Converging on a Point? (Chapter 5). In The Quality of Qualitative Research. Sage Publications, London, pp 52-72. 

Seale C., (1999).  Accounting for Contradiction (Chapter 6). In The Quality of Qualitative Research. Sage Publications, London, pp 73-86. 

DUE:  In-Depth Interview II – 25 points (INDIVIDUAL)

CLASS 14: 
Participatory Rural Appraisal 



March 11 (Gittelsohn)

Participatory rural appraisal (PRA) is both a philosophic/political approach to research, as well as a set of methods.   Who should or does own the data collected in a research study?  Who decides how data are to be used?  What is the involvement of the “subjects” in this process?  In this session we will discuss the underpinning of the PRA approach, as well as some of the common techniques employed, including social mapping, Venn diagramming, wealth ranking and others.

Required Readings:

Chambers, R. (1997) Learning to Learn, (Chapter 6 and 7). What Works and Why, in Whose Reality Counts?  Putting the First Last, Intermediate Technology Publications: Great Britain, pp. 102-161.

CLASS 15: 
‘Authenticity,’ Researcher Stance, and Ethical Issues in Conducting Qualitative Research







March 13 (Leonard)

The notion that the research process itself is, or ought to be, educative, empowering, or a positive force for change is a relatively recent one. A number of criteria have been proposed to assess the extent to which research achieves these goals. These criteria - which are tied to the stance the investigator takes and the rapport between researcher and researched - will be the topic of this session. 

Required Readings:

Lincoln, Y.S., & Guba, E.G. (1996) But is it rigorous? Trustworthiness and authenticity in naturalistic evaluation. In D.D. Williams (Ed.), Naturalistic evaluation (pp. 73-84). San Francisco: Jossey-Bass.

Wong, L.M. (1998). The ethics of rapport: Institutional safeguards, resistance, and betrayal. Qualitative Inquiry, 4, 178-199.

Fine, G.A. (1993).  Ten lies of Ethnography: Moral dilemmas of Field Research. Journal of Contemporary Ethnography, 22(10): 267-294.  

Scheper-Hughes (1995).  The primacy of the ethical:  Propositions for a militant anthropology.  Current Anthropology, 36(3):409-420. 

DUE:  Memo assignment:  Enhancing the quality of one’s data – 15 points (Individual)

Qualitative Research II (Fourth Quarter)

[Details of the syllabus are still in development.  A potential framework follows]

Overview of Qualitative Research Methodologies

Semi-Structured Interviewing

Qualitative Inquiry in Public Health

Structured Direct Observation

Cognitive Methods and Computer Software Applications, parts 1-3

.

Data Sufficiency, Leaving the Field, and an Overview of Text Analysis

Text Analysis: The Constant Comparative Method

Text Analysis and Computer Software Applications, parts 1-3

Text Analysis: Narrative Analysis

Criteria for Evaluating Qualitative Research Papers  

Writing and Qualitative Inquiry, parts 1-2


Qualitative Research 1

ASSIGNMENT # 1:
DEVELOPING RESEARCH QUESTIONS/ FIELD GUIDE/ INFORMED CONSENT

DUE:

January 30 turn in to Joel Gittelsohn by 5pm and email


EACH TEAM SHOULD TURN IN ONE COPY OF THE COMPLETED EXERCISE

Graders: Gittelsohn and Leonard

GENERAL INSTRUCTIONS:

Based on the research topic you select, your team will develop a refined set of research questions, a field guide for identifying and exploring your topic of interest and an informed consent form (ie. disclosure statement).  This research exercise will account for 5 percent of each student's grade. 

SPECIFIC INSTRUCTIONS:

INSTRUCTIONS FOR JANUARY 23
1)
Students have the option of working in teams of 2-4 persons, or alone.  If you have decided to work in a team, find 1-3 partners to work with on your qualitative study.  It would be a wise idea to exchange phone numbers, course schedules and other contact information.  Be up front with each other about the amount of time you will be able to commit to the course (particularly if you are taking the course Pass/Fail).  

2)
Select a topic for your research.  The topic should be health or nutrition-related (see examples on page 4).  Try not to make your topic/domain too broad or too troublesome (eg. in terms of time, transportation, costs, etc.).  Please do not pick a "sensitive" topic (eg. Sexual Behavior of Child HIV Positive IV Drug Users).  Such topics would take an inordinate amount of time to pass through the Committee on Human Research.   Your topic should NOT be limited to JHSPH staff, faculty or students (due to past experiences with "burn-out"), but may include these individuals.  Topics may not involve data collection at The Johns Hopkins Hospital.  This would involve going through their review board and would take much longer.  I prefer that you do not pick a topic of which you are a "cultural insider".

3)
The instructors and the TA will circulate around the room and help you and your partners.  Write out an idea for your topic/domain on a piece of paper with you and your partner's names.

4)
Think of 3-4 research questions that you want to focus on within your topic.  Write them down on the same piece of paper.  Make two copies.

5)
Give a copy of the paper to Joel, Lori, or the TA before the end of class on January 23.  If you need additional time, your domain choice may be left in Joel's mailbox (Room 2041).  We will respond with comments about feasibility, need to narrow or expand focus, etc.

INSTRUCTIONS FOR OUTSIDE OF CLASS
1)
Based on our comments, refine your RESEARCH QUESTIONS.

2) 
Prepare an In-Depth Interview FIELD GUIDE as described in class.  The guide should center on your topic and should range from 10-20 questions.  The field guide may be divided into subtopical areas.  Here are some guidelines for questions:

- Questions should be open-ended (if the question can be answered "yes" or "no", its probably not a good question for the guide)

- Questions should be exploratory (remember, you are entering this domain in a "maximum naivety" mode). 

- Think of additional "probing" questions for each main question.

- Emphasize getting the emic perspective (local terms, the way these terms are used)

3)
Prepare a DISCLOSURE STATEMENT.  Sample disclosure statements (which can be used as models) are presented on pp 18-19.

4)
Each team should turn in one copy of their REVISED RESEARCH QUESTIONS, DISCLOSURE STATEMENT and their FIELD GUIDE to Joel Gittelsohn by 5 pm (January 30).  Someone from the team must also email me the electronic versions of these files -- We may need to edit them to make them acceptable to the JHU Committee on Human Research.  When complete, we will give these materials to The Johns Hopkins University Committee on Human Research for review.  Normally the review process takes over a month.  We have arranged an expedited review, but this requires that everything is ready on time and follows guidelines we have laid out.

4)
Referrals.  In the past, the CHR has requested that some student teams provide referrals to their respondents.  This occurs when the student topic may possibly raise questions/concerns in the respondent.  Appropriate referrals usually involve a brochure or some other document where the person can get help.  If you think this sort of issue may come up in your topic, you should begin looking for appropriate referral information to pass on to your respondents.  

5)
Letter of collaboration.  The CHR now requires that you submit a letter of collaboration from the research projects that are based in organizations or institutions outside of JHMI prior to contact with those organizations or institutions.  This letter will be turned in to the CHR with your ethnographic field guide, disclosure statement and referral procedure/brochure (if any).  The letter of collaboration would be written on the organization’s letterhead, and would say simply:  This letter serves to indicate that the (organization name) is willing to collaborate with students from the Johns Hopkins School of Public Health in the Qualitative Research Methods course (224.690/691). The letter should be signed by an appropriate person in the organization.

WHAT IS A "DOMAIN"?
Domains are one of the first and most important units of analysis in ethnographic (anthropological) research.  A domain is a culturally defined category (or group) of related items.  As the items in a domain are culturally defined (ie. defined by a group of people who share a common set of perceptions, beliefs and values), those items that comprise a domain and the relationship between items will vary from group to group.  Exploring domains relating to health and illness is one of the primary tasks of the medical anthropologist.

A domain can be related to a place/location (eg. a hospital, clinic), a concept eg. diarrhea, food flexibility), material things (eg. medicines, cars) or people (eg. shamans, gypsies, nuns).  These general types of domains are very broad.  No qualitative researcher goes out and looks at "hospitals" alone.  Usually there is a tighter focus, combining two or more different types of domain; for instance, the types of people that use the emergency room in one or more local hospitals.

Spradley (1979) talks a great deal about cultural domains, and includes the following elements in his definition:

1)
Every domain has a cover term -- that indicates a category of cultural knowledge.  For instance, the term "tree" is a cover term in English for a larger category of knowledge.

2)
Every domain has two or (usually) more included terms (or items) -- the elements that comprise a domain.  For instance, within the domain of tree, we might find oak, yew, pine and so forth.

3)
Within a domain, informants should be able to propose one or more types of semantic relationships between included terms, and between the cover term and the included terms.  For instance, pine and oak are both "kinds of trees."

4)
Finally, domains have boundaries.  There are recognized items that do not belong within 


a particular domain.  For instance, a rose bush would not be included by most informants 


within the domain of "tree."



SAMPLE DISCLOSURE STATEMENTS


GENERAL DISCLOSURE STATEMENT
Instructions:

This disclosure statement should be read to your informant before beginning your interview.  If your informant indicates that he or she understands the disclosure information and agrees to proceed, the interview may be conducted.  A copy of this statement, signed by the interviewer should be given to the informant.

Statement:

Hello, my name is Kathleen Graham.  I am a student at the Johns Hopkins University.  As part of a class project, I am talking to different healers in Baltimore about the work they do.  You have been selected for inclusion in this project on the basis of previous acquaintance (ie. I knew you earlier, or a mutual friend recommended I speak with you).  The information I gather here will only be used for my class project and will not be published or shared with the public.  In addition, I do not need your name or any information that will link you with the information I am going to collect.  In other words, every effort will be made to protect the confidentiality of the information you provide.  You are not required to participate in this project.  

There will be no benefits for you personally if you participate in this project.  If you do choose to participate, I would like to interview you twice.  Your participation will take about one hour today and an hour at a later date to be arranged.  We have tried to eliminate sensitive questions/issues in this project.  If you feel something I ask you about is too sensitive, please tell me and we can either move on to the next question or discontinue the interview.

Would you be willing to participate in this project?  (If response is affirmative, continue).  If at any time during the interview you wish to stop, please inform me and we will not continue.  Do you understand?  (If response is negative, clarify).  Do you have any further questions?  (If you are not able to answer their question, please direct the informant to contact Dr. Joel Gittelsohn (955-3927).  Thank you very much.

Signature of Interviewer:  _____________________________________

Date:



  __________________


SAMPLE COMMUNITY-BASED ORGANIZATION DISCLOSURE STATEMENT

Instructions
This disclosure statement should be read to your informant before beginning your interview.  If your informant indicates that he/she understands the disclosure information and agrees to proceed, the interview may be conducted.  A copy of this statement, signed by the interviewer should be given to the informant.  The script is written to be conversational, taking into account the information that has already been introduced to the informant.

Statementtc \l1 "Statement
Hello, my name is ___________ and I am a student at Johns Hopkins University.  As part of a class project, I am evaluating (organization name), a program in East Baltimore that is trying to help children do better in school.  For this evaluation, I’m talking with different people that either work with, take care of, or have children in East Baltimore.  I’ve come to you because (person’s name) of (organization name) suggested that I talk to you.

I do not need your name or any information that will link you with the information that I am going to collect.  In other words, every effort will be made to protect the confidentiality of the information you provide.  The information I gather here will be used for my class project and to generate recommendations for (organization name).  A copy of our final report will be given to (organization name). Your name will not appear in any of this shared information.

There will be no benefits for you personally if you participate in this project.  However, the information we collect will be used to improve the services provided by (organization name). You do not have to participate in this study if you do not want to.  If you agree to participate, we would like to interview you twice.  Your participation will take about an hour today and an hour at a later date to be arranged.  We have tried to eliminate sensitive questions/issues in this project.  If you feel something I ask you about is too sensitive, please tell me and we can either move on to the next question or discontinue the interview. Whether or not you participate in this study will in no way effect the services you receive from (organization name).

Would you be willing to participate in this project?  
(If response is affirmative, continue)

If at any time you wish to stop, please inform me and we will not continue.

Is what I’ve just explained clear to you?   (If response is negative, clarify)

Do you have any further questions?   (If you are not able to answer their question, please direct the informant to contact Dr. Joel Gittelsohn at 955-3927).

Thank you very much,

Signature of the Interviewer     _________________________________

Name of the Interviewer (print) ________________________________

Date:



  ​​​​​​​​​​ _________________________________tc \l2 "Date:



  ​​​​​​​​​​ _________________________________

Qualitative Research Methods (224.690)

ASSIGNMENT #2:  MEMO ON REFLEXIVITY
DUE:

(February 11)  

EACH TEAM MEMBER SHOULD TURN IN THEIR OWN INDIVIDUAL COPY OF THE COMPLETED MEMO

Graders: Leonard and TAs

This memo should demonstrate that: 

1) You understand what reflexivity is; 

2) You have read the assigned readings as well as supplemental material on reflexivity and are able to synthesize the key elements of this literature; and 

3) You have thought critically about reflexivity and how it applies in your own fieldwork. 

There is no required format for the memos; however, please be consistent in the format you use for referencing.  Each memo should be approximately one to two single-spaced pages in length though slightly longer memos are acceptable. The length of each memo should, ultimately, be dictated by the content.   This assignment will count for 15 percent of each student’s grade.

The completed memo should be handed in during class.

ASSIGNMENT #3:  IN-DEPTH INTERVIEWING I
DUE:

(February 18)  

LENGTH:
At least 8 typewritten double-spaced pages for the interview, plus additional pages for answers to questions and raw field notes.

EACH TEAM MEMBER SHOULD TURN IN THEIR OWN INDIVIDUAL COPY OF THE COMPLETED EXERCISE

Graders: Gittelsohn and TAs

GENERAL INSTRUCTIONS:

Interview one person in considerable depth in an open-ended manner on topics related to your topic/domain using your field guide.  This interview is intended as a preliminary exploration and search for special features, sub-areas (new or related domains, cover terms, included terms, etc.), and descriptive contents of your chosen research topic.  The interview should take about 40-60 minutes to conduct.  Take notes during the interview (do not tape-record--we want you to practice your note-taking skills). This research exercise will account for 25 percent of each student's grade.

SPECIFIC INSTRUCTIONS:

1)
In selecting your informant, it is important that the person is someone you do not already know.

2)
Interview your informant using descriptive and structural questions as discussed in the first in-depth interviewing lecture.  A good way to start the interview could be to ask the informant to describe their "typical day" (see Spradley, 1979).  Although you will have a general ethnographic field guide (a list of topics you want to ask about), you should NOT use this as a questionnaire.  Key Informant interviews should be open-ended, with the informant's responses determining the direction of the interview.  Be iterative and flexible.

3)
Take detailed notes of the interview, recording verbatim answers whenever possible.  Record your questions and explanations, as well.  Write up extended field-notes as soon after the interview as possible.  Never wait until the next day to write up field-notes.
4)
At the end of this first interview, you will need to set up another time to meet and conduct a second interview on this same informant.  It is a good idea to take care of this at the end of the first interview.  If you are not able to set up a firm date, get the person's phone number (if any) or other means of contacting them in the near future.

5) Prepare research exercise write-up.

CONTENTS OF THE RESEARCH EXERCISE WRITE-UP:

Include the following in your write-up:

1)
Statement of the aim of the interview (both for you and for the project as a whole), including description of your opening (explanatory) statements to the informant (which must include your use of the Disclosure Statement).

2)
Statement about the person interviewed (no names, please), including their physical description (including clothing); the criteria you used to select your informant; the physical setting (including diagram of the location the interview was conducted in); and the introductory sequence (how you presented yourself and the project to the informant).  

3)
Play-by-play description of the interview, including answers to your key questions.  These are your expanded field-notes, so do not summarize. 

4) Discussion of the most significant domains, including cover terms, included items and semantic relationships -- and other information gained from the interview.  We suggest you use the format for describing domains presented by Spradley in Chapter 6 of THE ETHNOGRAPHIC INTERVIEW.  What are some questions you would follow up on if you were to do a second interview with the same informant (give exact phrasing)?

5) Discussion of the interview process.  What difficulties did you encounter in interviewing your informant, if any?  What interviewing techniques or other approaches worked well?

6) Reflexivity.  Comment on your own background/appearance/status and how it may have impacted on the interview.

7) Include your raw field notes appended onto the end of the write-up.

Note:  If you conduct your interview in another language, you will need to provide an English translation of the interview text.  Keep key terms in the local language, but provide approximate English translations in parentheses.  For example,

"I took my child to the curandero (traditional healer) because he had a bad case of empacho (blocked stomach)."


SOME TIPS FOR INTERVIEWING INFORMANTS IN-DEPTH:
1)
Don't begin interviewing right away.  Friendly greetings and some explanation of who you are and what your project is all about is an important first step in putting your informant at ease.  It is also important to establish your own "cultural ignorance"  (when appropriate) in terms of the topics you want to talk to your informants about.

2)
Don't use your ethnographic field guide as a questionnaire.  You do not need to stick to the questions on your guide, rather you should let the informant's answers determine the direction the interview takes.  Don't move on to a new question or topic until you feel you have thoroughly explored the informant's knowledge on the question at hand.

3)
Listen and express interest in what your informant tells you.  An ethnographic interview is supposed to resemble (in many ways) a friendly conversation, not a strict question and answer exchange.  You may need to modify your style of note-taking so the interview does not lag unduly.

4)
As you learn the language and terminology used by your informant, try to use these words and phrases as you ask new questions.  This encourages informants to speak to you in their own language, and helps verify whether or not you correctly understand their usage.

5)
In normal conversation, people tend to abbreviate their answers.  Try to encourage your informants to expand on their answers, to give as many details as possible.  This is often referred to as probing.  This can sometimes simply be an encouraging nod of the head.  Other times you may want to directly ask your informant if they could tell you more about a particular topic.

Qualitative Research Methods (224.690)

ASSIGNMENT #4:  MEMO ON PURPOSEFUL SAMPLING
DUE:

(February 25)  

EACH TEAM MEMBER SHOULD TURN IN THEIR OWN INDIVIDUAL COPY OF THE COMPLETED MEMO

Graders: Leonard and TAs

This memo should demonstrate that: 

1. You understand what purposeful sampling is;

2. You have read the assigned readings as well as supplemental material on purposeful sampling and are able to synthesize the key elements of this literature; and 

3. You have thought critically about purposeful sampling and how it applies in your own fieldwork. 

There is no required format for the memos; however, please be consistent in the format you use for referencing.  Each memo should be approximately one to two single-spaced pages in length though slightly longer memos are acceptable. The length of each memo should, ultimately, be dictated by the content.  This assignment will account for 15 percent of each students grade.

The completed memo should be handed in during class.


ASSIGNMENT # 5:  IN-DEPTH INTERVIEW II
DUE:

(March 6)

LENGTH:
At least 8 typewritten double-spaced pages for the interview, plus additional pages for answers to questions and raw fieldnotes.

EACH TEAM MEMBER SHOULD TURN IN THEIR OWN INDIVIDUAL COPY OF THE COMPLETED EXERCISE

Graders: Gittelsohn and TAs

GENERAL INSTRUCTIONS:

In this exercise, you will interview your same informant a second time, with the second interview as a logical follow-up to topics and domains discovered in the first interview.  The emphasis on this second interview is not on exploring new territory, but on going deeper into areas you have talked about previously.  Of course, if new terms arise in this interview, they should be followed up.  This research exercise will account for 25 percent of each student's grade.

What if you are unable to get the same person for the second key informant interview?  Your first task is to try as hard as possible to interview the same person.  The purpose of this exercise is to see how rapport develops with persons interviewed repeatedly, and to go in depth into topics.  However, in the past, some students have been unable to arrange/conduct a repeat interview with their original informant (this happened quite a bit with students that worked with homeless persons over the years).  In this case, you may find a new person to interview for this exercise.  This new person must be from the same (sub)cultural group.  This interview should be based on the previous interview in that your emphasis is to more completely explore terms, relationships that came up in the first interview.

SPECIFIC INSTRUCTIONS:

1)
Read over notes from your first interview, identifying possible domains and included terms, and other topics to be explored further in a second interview.  You will probably want to write these notes down.

2).
Carry out a second interview, exploring domains and terms identified in (1).  Again, use appropriate descriptive and structural questions.

3)
Write up expanded field-notes from the second interview.

CONTENTS OF THE RESEARCH EXERCISE WRITE-UP:

Include the following in your write-up:

1)
Statement of the aim of the interview, including description of your opening (explanatory) statements to the informant.  Mention what you covered in the first interview, and how this interview is an outgrowth of the first interview.  You will need to reread the disclosure statement to the informant.

2)
Brief statement about the person interviewed (no names, please); physical description of the person; the setting (include a map/diagram); and the introductory sequence.  Note: even if you provided this information in the last interview, please do so again for this interview.
3)
Play-by-play description of the interview, including answers to your key questions.  These are your expanded field-notes.  Again, you do not need to code your field-notes at this time.  

4)
Discussion of the interview process.  What difficulties did you encounter in interviewing your informant (especially related to interviewing a second time), if any? What worked well?

5)
What topics would you follow up on in an additional interview with this informant? List them.  How does this interview effect how you would interview a new informant on the same topic/area (be specific and detailed)?

6) Reflexivity.  Comment on your own background/appearance/status and how it may have impacted on the interview.

Group Cultural Domain Analysis

7) Meet with your partner(s), and discuss your interviews.  Based on this discussion, draw diagram(s) of your domain(s).  This diagram(s) will include the items you and your partners have come up with that are part of the domain, and some representation of how they relate to each other within the domain (ie. their semantic relationship).  The team members may turn in the same diagram with their individual exercise write-ups.

There are two different ways to go about drawing the joint domain diagram required for this question.

a. Draw circles to represent domains and their boundaries, with included items inside the circles. I prefer this way of representing domains as it is easy to see overlaps and subsetting of different domains.  I usually put the cover term on top, and the semantic relationship right below.  An example of this is Figure 1 in the article "Use of Ethnographic Methods for Applied Research on Diabetes among Ojibway‑Cree Indians in Northern Ontario" by Gittelsohn et al.  (this is a reading for the class).  Note there is no mention of the semantic relationship in this diagram. Your domain diagrams should include the semantic relationships.

  b.
Do Domain Analysis Worksheets as depicted in Figure 6.2 of Spradley.  This format is good for being explicit about the cover term, included items and semantic relationships for each domain, but is less helpful in viewing the relationships between domains.

Finally, be sure to use THEIR terms when providing cover terms and included items for domains.  If you must use YOUR terms, mark those a different way ‑‑ like putting them in brackets.

8)
What methods make the most sense as next steps for your qualitative research project?  Describe the methods you would use in detail, and justify your answer in terms of the readings and course notes.

9)
Include your raw field notes appended to the end of the write-up.

Qualitative Research Methods (224.690)

ASSIGNMENT #6:  MEMO ON ENHANCING DATA QUALITY
DUE:

(February 11)  

EACH TEAM MEMBER SHOULD TURN IN THEIR OWN INDIVIDUAL COPY OF THE COMPLETED MEMO

Graders: Leonard and TAs

This memo should demonstrate that: 

1. You understand some of the indicators of data quality in qualitative research; 

2. You have read the assigned readings as well as supplemental material on data quality and are able to synthesize the key elements of this literature; and 

3. You have thought critically about data quality and how it applies in your own fieldwork. 

There is no required format for the memos; however, please be consistent in the format you use for referencing.  Each memo should be approximately one to two single-spaced pages in length though slightly longer memos are acceptable. The length of each memo should, ultimately, be dictated by the content.  This assignment counts for 15 percent of each student’s grade.

The completed memo should be handed in during class.
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